
 

 

 
 

 
 

 
 

LESSON OBSERVATION POLICY 
 

 
Updated September 2017 
Approved by the Principal 
 
 
1 Content 

 
1.1   Big Creative Academy is fully committed to ensuring the highest standards in teaching, learning 

and assessment leading to an outstanding learner experience. In order to achieve this, the 
Academy recognises the importance of implementing Ofsted’s Common Inspection 
Framework (CIF) and recent developments in education. 

 
1.2   The Governing body reviews and monitors the quality of teaching, learning and assessment  

on a regular basis. Observation activities and outcomes are also reported to Governors. 

 
 
2 Purpose 
 
2.1  The purpose of this strategy is to specify the Academy’s approach in developing outstanding 

teaching, learning and assessment across all curriculum areas. 

 
2.2 For the purpose of this policy, observation includes a variety of mechanisms by which the 

Academy monitors the quality of teaching, learning and assessment, shares good practice and 
identifies areas that may require development and improvement. Observations may take the 
form of graded, developmental ungraded and supported, learning walks and peer observations. 

 
2.3  The term lecturer refers to someone who is responsible for teaching and learning. This can 

also include teachers, tutors, facilitators, instructors, assessors, additional learning support staff 
and technicians when they have a teaching or training function. 

 
 
3      Vision, Mission and Values 
 
3.1  The quality of teaching, learning and assessment is central to the Academy’s vision, mission 

and values. 

 
Our Mission – is what drives our desire to give 100% every day 

• To transform the lives of young people through inspirational teaching and provide 
exceptional access to career opportunities in the creative industries. 

 
  Our Vision – is what inspires us to think big 

• To be recognised as an outstanding provider and to ensure our graduates are empowered 
to lead purposeful lives with integrity. 

 



 

 
Our Values – define the way in which we work and study 

• To place the wellbeing and development of our young people, staff and the local 
community at the heart of the organisation. 

 
 
4   Scope 
 
4.1 This policy applies to all staff involved in the delivery of teaching, learning and 

assessment and managers responsible for the delivery. This includes: 
 

• Full Time 
• Part Time/Fractional Agency 
• Staff Probationary Staff 
• Delivery Partner Staff 
• Trainee teachers Assessors 
• Trainers 
• Learning Support Assistants Personal 

Tutors Facilitators/Instructors 
 
4.2 The outcomes of teaching, learning and assessment observations will contribute 

to the Academy self-assessment process. In addition, this will enable the 
Academy to report on the characteristics of teaching, learning and assessment 
across the Academy and by curriculum area. 

 
4.3 The outcomes of lesson observations will be used to inform the quality improvement 

plans (QIPs), individual appraisal reviews,  a n d  training and development 
priorities. 

 
4.4       The Director of Curriculum will review and influence the types of lessons to be 

observed, in line with at risk provision and areas for improvement identified 
through the Academy self-assessment process. 

 
4.5 The data and reports produced will also be used to review the quality of 

teaching, learning and assessment at curriculum level. This will enable direct 
comparisons of success rates, value added, attendance and learner satisfaction 
rates and therefore identify features requiring improvement. 
 

 
5   Observation Process 
 
5.1  Each lecturer will receive at least two learning walks and one developmental 

observation during the academic year: 
• Learning Walk 1 before the October half-term (minimum 15 minutes) 
• Ungraded Developmental Lesson Observation 1 between October and 

December (minimum 30 minutes), see paragraph 7.  
• Learning Walk 2 prior to February half term (minimum 15 minutes) 
• Graded Lesson Observation 2 between March and May (minimum 30 

minutes), see paragraph 8. 
 
5.2       In addition each lecturer will participate in peer observation Term 3, see 

paragraph 15. 
 

   



 

 
6 Principles 
 
6.1    All Observers whether internal or external will adhere to the Lesson 

Observa t i on  Policy and Teach ing ,  Learn ing  and Assessment  
handbook to ensure consistency of practice across the Academy. 

 
6.2      All observers will use Academy documents to record outcomes. 
 
6.3     The Director of Curriculum and Curriculum Managers must ensure that all staff 

participate fully in the observation process. 
 
6.4      All observers will work in a way that is unobtrusive to the lesson. 
 
6.5     Teaching staff will be expected to provide relevant documents which will enable 

the observer to see evidence of planning to meet individual needs and learner 
achievement. 

 
6.6     Observation feedback forms will be logged by the Curriculum Managers and the 

Director of Curriculum. 
 

 
7      Developmental Ungraded Lesson Observations 
 
7.1    The Academy will use the criteria identified within the CIF for teaching, learning and 

assessment to inform positives and areas for development (see Appendix A). 
 
7.2     Learning walks will link to the previous lesson’s development points/targets and 

reflect positive points/best practice to share and suggestions for any further 
developments. 

 
7.3  Developmental observations will link to previous development points and targets, 

identify areas to be shared/celebrated and possible areas for development. A 
SMART action plan with targets will be agreed. 

 
7.4   An agreed action may be that supported development is required with support 

provided by a Curriculum Manager. I f supported development is agreed then the 
observer notifies the Director of Curriculum in order that support can be provided, 
see process at Appendix B. 

 
 
8       Graded Lesson Observation Process 
 
8.1    The graded lesson observation process applies to all curriculum areas. 

  
8.2   The Academy will adopt the definitions and terminology as outlined in the CIF, and 

categorise graded observations into either A or B (see Appendix C and D). 
• Grade A:  At or above the standard required 
• Grade B:  Below the standard required 

 
8.3   Lecturers who achieve Grade A will receive a letter of recognition and will be 

encouraged to share good practice within their curriculum area and across the 
A cademy. They will work with their line manager to develop any identified areas 
of improvement through action planning. 

 



 

8.4    Lecturers who receive Grade B for the observed session will work with their line 
manager and the Director of Curriculum to develop their practice through action 
planning. The action plan will be approved by the Director of Curriculum to ensure 
SMART targets are set, including effective training and support, leading to the 
required improvements. These lecturers will be required to undertake at least one 
peer observation with a lecturer awarded Grade A. 

 
8.5     Targets should be SMART (Specific, Measurable, Attainable (or Achievable), Realistic 

and Time-limited (Time-bound). Targets should: 

• Clearly define what is to be done 
• Clearly define the end result that is expected 
• Be measurable 
• Challenge the employee, and 
• Have a realistic time deadline placed on them 

 
8.6    Re-observation f o r  teach ing  s ta f f  observed a t  Grade  B  will be carried 

out within eight weeks of the first observation by a person outside of the initial 
observation process. The re-observation can be conducted by an external or internal 
observer. 

 
8.7    Overall responsibility for supporting and monitoring the progress individual teachers 

make towards improving and sharing their practice rests with the line manager. 
 
8.8      A re-observation outcome of a lecturer at Grade A will follow the guidelines as stipulated 

above under paragraph 8.3.  
 
8 .9    A re-observation outcome of a lecturer at Grade B will trigger procedures under 

the Academy’s Capability Policy.  
 
 
9      Graded Lesson Observation Schedule and Feedback 
 
9.1   Observations of learning activities will take place throughout the year to capture all 

aspects of the learning experience provided by the Academy. However, formal 
observations will typically take place during the observation window. The formal 
observation window would normally be from February to May. However, the 
observations can be conducted outside this window in line with the priorities for the 
Academy. For the formal observation staff will be given 48 hours’ notice of an 
observation being carried out. 

 
9.2  Observers might typically be t h e  Director of Curriculum, Curriculum Managers, 

Senior Managers, Assessors and External Consultants. 
 
9.3    Feedback will be provided to the observee by the observer within five working 

days of the observation. The feedback will be both oral and written. Written 
observation forms should be submitted to the Director of Curriculum within five 
working days. 

 
9.4  The action plan must be completed and monitored at set review dates for all 

observations. 
 
9.5   The action plan for lecturers awarded Grade A for the observed session must be 

SMART and will be monitored by the line manager. 
 



 

9.6    The action plan for lecturers awarded Grade B for the observed session must be 
approved by the Director of Curriculum to ensure SMART target setting leading to 
required improvements. The action plans will be monitored by the line manager. 

 
9.7   The Director of Curriculum will monitor the quality of action plans and 

effectiveness of these plans in relation to improvements in teaching, learning and 
assessment. 

 
9.8   The Director of Curriculum will be responsible for developing a Teaching, Learning 

and Assessment Quality Improvement Plan and reporting to senior managers and 
governors. 

 
 
10    Graded Lesson Observation Appeals 
 
10.1  Lecturers have the right to appeal against the graded observation outcome. 

Any appeal must be submitted in writing to the Executive Assistant within five 
working days of the observation feedback, clearly stating the reasons for appeal. 
The final decision is made by the Principal. It may be appropriate for a re-
observation to be scheduled. The re-observation will have a two week window if this 
sits outside the normal observation window. 

 
 
11     Intensive support 
 
11.1  If the observation does not meet basic expectations, it will trigger intensive 

support (in this instance the observer notifies the Director of Curriculum the 
Principal, in order that support can be provided). The formal Capability Policy will be 
instigated if there is more than one occurrence of intensive support. This may include 
one or more of the following: 
• No evidence of planning such as no detailed SOW, lesson plan and/or 

student profile 
• Students are not engaged 
• Insufficient evidence of learning or learners’ progress 
• Inadequate checking of learning (weak or no assessment for learning 

methods/summative assessments) 
• No or little progress against previous actions and targets 

 
11.2  Overall responsibility for supporting and monitoring the progress individual 

teachers make towards improving and sharing their practice rests with the line 
manager. This process is outlined in Appendix A .   

 
 
12     Observation Scheduling 
 
12.1 Curriculum Managers will be responsible for finalising the observation schedules  

which will be monitored centrally by the Director of Curriculum. 
 
12.2  All teaching staff, irrespective of their previous grade, will be observed at least once 

per year by a trained observer in the first term of the academic year. 
 

12.3  The learning walks will be unannounced. The windows are prior to the October half 
term and prior to the February half term. However, there may be additional 
learning walks in line with the business needs. 

 



 

12.4  Lecturers will receive 48 hours’ notification for g r a d e d  o r  u n g r a d e d  
observations. 

 
12.5 New permanent staff and agency workers will receive their first learning walk 

observation within the first two weeks of starting their employment at the academy 
and first informal developmental observation within four weeks. Further 
observations will take place as part of the probationary process for permanent staff 
with at least one developmental observation prior to the probationary sign off. 

 
 
13      Developmental Feedback 
 
13.1   The purpose of the developmental ungraded process is to develop a supportive 

reflective model, whereby lecturers will be encouraged to contribute to the 
evaluation of their practice. The observer will use a coaching approach and 
targets will be agreed for development. 

 
13.2  For the two learning walks, lecturers will receive a written report within two days of 

the drop in. Lecturers could also request verbal feedback from the observer. 
 
13.3  For the two developmental observations the review of practice will be based on a 

discussion between the observer and lecturer. An action plan will be agreed during 
this meeting. This will be followed by a written observation report within five working 
days of the observation. The progress against targets will be reviewed during the 
subsequent learning walk/developmental observation. 

 
13.4  Written observation forms should be submitted to Director of Curriculum within 

five working days. 
 
13.5  Curriculum Managers will be responsible for collating the teaching and learning 

action plan summary and reporting on impact to the Director of Curriculum during 
the six weekly teaching and learning progress monitoring meetings. 

 
13.6   The Director of Curriculum will monitor the quality of action plans and 

effectiveness of these plans in relation to improvements in teaching, learning 
and assessment. 

 
13.7 In addition to this the sharing of good practice and emerging themes will occur 

within Curriculum Teams. 
 
 
14 Standardisation and Moderation 
 
14.1   All observers will be trained to Ofsted standards and receive refresher training on 

an annual basis prior to the start of observation cycle. 
 
14.2   All new observers will be accompanied by an experienced observer during their 

first teaching, learning and assessment observation. This may be either an internal 
or external observer. 

 
14.3 External consultants/observers and experienced key observers will be the only 

people carrying out joint lesson observations (JLOs) including moderation of 
feedback to the observee to ensure consistency across the Academy. 

 
14.4  Graded lesson observation process: Observation reports will be initially moderated 



 

by Curriculum Managers for their areas of responsibility to ensure consistency. 
Observation reports will be scrutinised by the Director of Curriculum throughout the 
year. Graded observations will also be moderated by a member of the Learner 
Experience Committee to ensure consistency, via joint observation sessions. 

 
14.5  Ungraded lesson observation process: Observation reports will be initially moderated 

by Curriculum Managers for their areas of responsibility to ensure consistency. 
Moderation of the observation reports will focus on the target setting and action 
plan based on the evidence presented. Observation reports will be scrutinised 
by the Director of Curriculum throughout the year. 

 
14.6  Moderation events will occur twice per year and will include the entire moderation 

team. 
 
14.7 Findings from the moderation activities will inform future staff learning and 

development activities linked to observations. 
 
 
15      Peer Observation 
 
15.1  Peer observations will be conducted to share good practice to support improvements 

in teaching, learning and assessment. The findings of peer observations will be 
recorded. 

 
15.2  Each lecturer will be expected to carry out at least one peer observation linked to an 

agreed theme identified in the action plan. The peer observation will be carried 
out prior to the graded lesson observation 2. Lecturers will need to identify in graded 
lesson observation 2 how they are applying specific techniques to achieve 
progress against their targets. 

 
15.3   A member of the observation team will carry out the developmental observations 

and one of the two developmental observations will be jointly observed. 
 
 
16     Other Types of Observation 
 
16.1  In order to gain learners’ views to improve teaching, learning and assessment, 

an observer(s) may shadow a learner(s) for half a day/full day. The findings will be 
recorded but no formal grading will apply. In addition, some learners will be trained 
as observers and will be accompanied by an experienced observer to conduct the 
observation. The findings will be recorded but no formal grading will apply. 

 
16.2  Observations may be conducted outside the normal observation window as part 

of the internal inspections, training sessions or mock inspections. The findings will 
be recorded but no formal grading will apply. 

 
16.3 The other types of observations listed under paragraphs 16.1 and 16.2 might 

typically be conducted by t h e  Director of Curriculum and Quality Curriculum 
Managers,  Senior Managers, Assessors, Internal Verifiers, External Consultants 
and Governors. 

 
 
17     Observation Reporting 
 
17.1  Observation activity and outcomes will be monitored at Curriculum Managers 



 

meetings and reported SMT and the Governing Body. .



 

 

 APPENDIX A: Developmental Observation Outcomes 
 
 

 
  



 

 

APPENDIX B: Development Observation Grading Grid 
 
 

 
Performance 
Indicator 

Outstanding Good Requires  
Improvement 

Inadequate 

1. Learning     

a) Learning 
outcomes 

Learners 
demonstrate very 
clear 
understanding 
about learning 
purpose. 

Clear outcomes 
shared with 
learners at 
beginning of 
session. Learners 
clear about 
learning purpose. 

Brief, general 
introduction. Learning 
outcomes basic but 
realistic in lesson 
context. Learners 
generally know what 
they will be doing. 

Little if any 
introduction. No clear 
outcomes stated or 
shared with learner. 
Learners unsure, 
confused or do not 
know what they will be 
doing. 

b) The extent to 
which all 
learners acquire 
new knowledge 
and skills 

All learners make 
very good progress 
with some making 
outstanding 
progress in meeting 
objectives and 
individual targets 
and understand how 
to improve. Learners 
have completed 
individual activities 
that demonstrate 
they have fully met or 
exceeded the lesson 
objectives. 

The majority of 
learners make good 
progress in meeting 
the objectives and 
understand how to 
improve. The 
majority of learners 
have completed 
activities that 
demonstrate they 
have fully met the 
lesson objectives. 

There is evidence of 
some progress by all 
learners against the 
lesson objectives 
related to the 
snapshot observed. 

Little evidence of 
individual learning 
taking place by some 
learners against the 
objectives of the 
lesson related to the 
snapshot observed. 

c)  Links in the 
learning 

All Learners can 
relate new learning 
to old and make 
links between them 
and contextualise 
their learning to 
assessments and 
industry/vocational 
practice. 

The majority of 
learners can relate 
new learning to old 
and make links 
between them and 
contextualise their 
learning to 
assessments and 
industry/vocational  
practice. 

Some attempt made 
by learners to relate 
new learning to old, 
with learners able to 
contextualise their 
learning to 
assessments and 
some learners able to 
contextualise learning 
to industry practice. 

Little evidence that 
some learners can 
link previous 
learning to new or 
contextualise to 
assessment and 
industry practice. 



 

 

d) Learner 
involvement and 
response 

Excellent active 
engagement of all 
learners Learners 
are highly motivated/ 
interested. Ask and 
answer questions 
well. High levels of 
co-operation, 
interaction + learners 
use/take initiative in 
learning and take 
responsibility where 
appropriate. 

Good involvement 
and active 
engagement of the 
majority of learners 
on task throughout. 
Good level of interest 
and concentration. 
Some examples of 
effective lesson co-
operation interaction 
and initiative. 

Satisfactory 
involvement and 
engagement of 
learners. Stay on task 
for majority of lesson. 
Answer questions. Do 
what has to be done, 
nothing more. 

Insufficient or little 
involvement or 
engagement of some 
learners. Learners 
told what to do and 
when to do it. 
Relatively passive. 
Limited concentration 
and interest. Some 
learners bored and 
showing it. 

e) Problem solving All learners solve 
genuine problems 
using higher level 
thinking skills of 
analysis and critical 
evaluation. Learners 
demonstrate 
excellent peer and 
self-evaluation skills 
and are prepared to 
seek help and act on 
advice received. 

The majority of 
learners solve 
genuine problems 
using higher level 
thinking skills of 
analysis and critical 
evaluation. Most 
learners 
demonstrate good 
peer and self-
evaluation skills and 
are prepared to seek 
help and act on 
advice received. 

Some evidence of 
problem solving by 
learners however 
some learners remain 
passive and give up on 
tasks quickly. Some 
learners do not feel 
confident to ask for 
help and opportunities 
are missed for them to 
self-reflect or give 
feedback to others. 

Little evidence of 
problem solving by 
some learners with 
many remaining 
passive not 
attempting tasks or 
giving up without 
seeking help and 
guidance. 

f) Learners 
feedback 

Learners’ feedback 
identifies that they 
thoroughly enjoy 
their sessions, have 
high regard for the 
teachers’ skills and 
the quality of 
teaching, feel well 
informed gain 
regular feedback on 
their progress and 
are involved in 
negotiating 
improvements. 

Learners’ feedback 
identifies that they 
thoroughly enjoy 
their sessions, have 
good regard for the 
teachers’ skills and 
the quality of 
teaching, feel 
informed and gain 
regular feedback on 
their progress. 
Learners say they 
feel empowered to 
make suggestions 
for improvement. 

Learners feedback 
identifies they are 
satisfied with their 
course however feel 
that improvements 
could be made to 
support their progress 
and they may feel 
unable or have the 
opportunity to 
feedback. 

Learners’ feedback 
identifies that some 
are unsatisfied with 
the quality of their 
experience and that 
in their opinion this is 
hindering their 
progress. 

 
 

 



 

 

Performance 
Indicator 

Outstanding Good Requires  
Improvement 

Inadequate 

1. Attainment: 
Personal 
Development and 
Employability 

    

a)  Standard of 
learning and 
skills 
demonstrated 

Outstanding 
standards of work. 
All learners 
demonstrate 
excellent knowledge 
and skills which 
illustrate working well 
above the standard 
for level and stage of 
programme and are 
all on track to 
achieve by the end 
date (assessed work, 
progress tracking, 
practical skills 
including English, 
Maths, ICT). 

Good standards of 
work. The majority 
of learners 
demonstrate 
excellent knowledge 
and skills which 
illustrate working 
above standard for 
level and stage of 
programme and all 
learners are on track 
to achieve by the 
end date (assessed 
work, progress 
tracking, practical 
skills including 
English, Maths, ICT). 

 
The majority of 
learners are working 
at the appropriate 
standard for this 
stage of the 
programme and are 
on track to achieve by 
the end date 
(assessed work, 
progress tracking, 
practical skills 
including English, 
Maths, ICT). 
 
 

Unsatisfactory or 
inadequate standard 
of work by many 
learners. Level of 
knowledge and skills 
demonstrated are 
inappropriate for stage 
and level of 
programme. Some 
learners not likely to 
achieve qualification 
on basis of 
knowledge/skills 
displayed (assessed 
work, progress 
tracking, practical 
skills English, Maths, 
ICT). 

b) Professional 
behaviour/ 

employability 
skills contributing 
to wellbeing of 
each other and 
themselves 

All learners 
demonstrate highly 
professional 
behaviour 
commensurate with 
the level of the 
course and the 
duration of study 
(team working, 
problem solving, 
interpersonal 
skills, positive 
attitude, working 
to deadlines). 

The majority of 
learners 
demonstrate highly 
professional 
behaviour 
commensurate with 
the level of the 
course and the 
duration of study 
(team working, 
problem solving, 
interpersonal skills, 
positive attitude, 
working to 
deadlines). 

The majority of 
learners demonstrate 
professional 
behaviour 
commensurate with 
the level of course 
and duration of study 
(team working, 
problem solving, 
interpersonal skills, 
positive attitude, 
working to deadlines). 

Many learners do not 
demonstrate the 
professional behaviour 
commensurate with 
the level of course 
and duration of study 
(team working, 
problem solving, 
interpersonal skills, 
positive attitude, 
working to deadlines). 

c) Attendance 
and punctuality 

Learners display 
commitment to 
learning through 
excellent record of 
attendance and 
punctuality (90% + 
attendance and 
exemplary  
punctuality). 

Good attendance 
and punctuality 
records (87% 
attendance + 
all/nearly all learners 
on time within 5 
minutes of lesson 
start). 

Satisfactory 
attendance and 
punctuality (85% 
and above 
attendance and 
most learners on 
time). 

Unsatisfactory 
attendance and 
punctuality (less than 
85% attendance + 
pattern of low 
attendance overall. 
Unsatisfactory 
punctuality 
– less than two thirds 
present at start of 
lesson. 



 

 

d) Health and 
safety and 
protection from 
risks 

All learners 
demonstrate a high 
level of awareness 
of safe working 
practices, are 
aware of their 
responsibility to 
others and how to 
raise concerns. 
Learners are clear 
how to protect 
themselves from 
risks e.g. 
radicalisation, 
grooming etc. 

The majority of 
learners demonstrate 
a high level of 
awareness of safe 
working practices, 
are aware of their 
responsibility to 
others with all 
learners operating 
safely and are aware 
how    to raise 
concerns. Learners 
are clear how to 
protect themselves 
from risks e.g.  
radicalisation, 
grooming etc. 

All learners are seen 
to work with due care 
to health and safety 
and are aware of their 
responsibility to 
others and are aware 
how to raise 
concerns. Learners 
are clear how to 
protect themselves 
from risks e.g. 
radicalisation, 
grooming etc. 

Some learners clearly 
do not understand 
their responsibilities 
to demonstrate safe 
working practices and 
/or are seen to 
operate unsafe 
practice/and or are 
unaware how to raise 
concerns/and or are 
unclear how to protect 
themselves from risks 
e.g. radicalisation, 
grooming etc. 

e)   Equality and 
Diversity 

All Learners 
demonstrate high 
levels of awareness 
of key concepts 
relating to equality 
and diversity, actively 
participate in 
discussion when 
opportunities arise in 
lessons and 
challenge 
inappropriate 
comments and 
behaviour. 

The majority of 
learners 
demonstrate high 
levels of awareness 
of key concepts 
relating to equality 
and diversity, 
actively participate in 
discussion when 
opportunities arise in 
lessons and 
challenge 
inappropriate 
comments and 
behaviour. 

Some understanding 
is demonstrated by 
learners of key 
concepts relating to 
equality and diversity 
and how they apply to 
both themselves and 
others. 

Little understanding 
is demonstrated by 
learners of key 
concepts relating to 
equality and 
diversity and how 
they apply to both 
themselves and 
others and or some 
inappropriate 
behaviour or 
comments are made 
with learners not 
understanding the 
issues. 

f)  Use of e- 
learning both in 
and between 
sessions 

All learners 
demonstrate 
evidence of 
advanced e-learning 
techniques and use 
extensively to 
support their 
progress (work 
produced, digital 
technologies used, 
practical skills 
demonstrated and 
learner explanations 
of virtual learning) 

The majority of 
learners 
demonstrate 
evidence of 
advanced e-learning 
techniques including 
use outside of 
sessions (work 
produced, digital 
technologies used, 
practical skills 
demonstrated and 
learner explanations 
of virtual          
learning  
opportunities). 

Some evidence of e-
learning technologies 
being used by 
learners. 

Learners do not have 
the necessary skills 
or opportunities to 
use e-learning 
effectively within the 
session (when 
appropriate) and or 
within their course of 
study. 



 

 

 
 

Performance 
Indicator 

Outstanding Good Requires  
Improvement 

Inadequate 

3. Teaching     

a)  Scheme of work Comprehensive 
scheme includes 
course 
aims/objectives + 
sequences teaching 

d l i  
  

  
 

   
    

  
   
  
  

   
   

Good scheme, 
clearly records 
sequenced 
teaching and 
learning activities, 

h d  d 
 

 
   

   
   
  

 
   

   
   

   
  
  

   
  

Brief scheme lacking 
in some detail, but 
sufficient information 
to gauge planned 
outline of teaching 

d l i  
 

   
  

 
   

   
  

   
 

Very brief or no 
scheme of work 
available. Insufficient 
information to 
contextualise the 

i     
   
   
  

 

b) Lesson plan Highly detailed and 
  

Clear measurable 
  

Acceptable outline of 
  

Sketchy with minimum 
  

measurable 
diff ti t d l i  

outcomes. Good 
 f ti iti  

  
Student activity and 
h  i di id l l i  

teaching and learning 
ti iti  li it d outcomes. Excellent 

 f ti iti  
meet different learning 
t l / d  M th d  
 

will be checked. Some 
li k  t  h  f 

mechanisms to 
i  l i   

 
planned to meet 
diff t l i  

 
check individual 
l i  l l  

  
work evident. relationship to scheme. 

Methods to check 
i di id l l i  

linkage to scheme 
t  i d t  

 
clearly identified. 
E ll t li k  t  

and future learning. 
scheme assessment, 
i d t  i  d future learning. 

c) English, 
Mathematics and 
Functional skills 

Highly effective 
support for the 
development of 
English, Maths and 
ICT. 

Effective support for 
the development of 
English, Maths and 
ICT. 

Some support for the 
development of 
English, Maths and 
ICT. 

Opportunities 
missed supporting 
the development 
of English, Maths 
and ICT. 

d) Introduction to 
the session 

Highly effective 
introduction to the 
session where plan 
and purpose of the 
lesson is explained 
with effective 
contextualisation to 
assessment and 
industry including 
measurable 
objectives identified 
and kept live in the 
session. 

Clear introduction to 
the session where 
plan and purpose of 
the lesson is 
explained with 
effective 
contextualisation to 
assessment and 
industry including 
measurable 
objectives identified 
and kept live in the 
session. 

Introduction covers 
the aim and general 
outcomes, learning 
outcomes may be 
general and not 
effectively linked to 
the assessment, 
prior and future 
learning. 

Introduction lacks 
clarity of what learners 
need to do to 
demonstrate learning 
with insufficient links 
to assessment, and 
industry context. 
Lateness of the 
teacher impacts 
on the 
introduction. 

e) Learning 
materials 
resources and 
methods 

Excellent range and 
high quality materials 
and media clearly 
managed and judged 
to engage and 
extend learners. 
Teacher makes 
effective use of 
technology to 
enhance learning. 

Good range of 
materials and 
resources, 
effectively used to 
support session 
content and 
promote learning. 
Effective use of 
learning 
technologies to 
enhance learning. 

Some use of 
resources and 
learning materials 
planned and 
organised in 
advance. Some 
appropriate use of 
teaching  
technologies. 

Insufficient or 
inadequate resources 
to support learning. 
Little or no use of 
learning technologies. 



 

 

f)  Teaching 
knowledge/ 
subject expertise 

Very knowledgeable 
and up-to-date in 
subject area and 
experience. 
Effective reference 
to vocational and 
professional 
examples interests 
learners and 
extends their 
awareness. 

Clearly 
knowledgeable in 
subject area and 
experience, lends 
confidence to 
teaching style. 
Relevant vocational 
and professional 
examples used to 
good effect. 

Generally 
knowledgeable in 
subject area but 
some professional 
updating would 
improve learner 
interest. 

Displays a confused, 
inaccurate or 
inadequate grasp of 
some aspects of 
subject area. 

g) Teacher style 
communication 
skills and rapport 

(Including 
questioning) 

Passionate about 
subject. 
Outstanding oral 
presentation and 
questioning skills 
which engage all 
learners and 
promote sustained 
motivation and 
concentration. 

Delivery shows a 
good level of 
commitment and 
energy that holds 
learners interest. 
Good presentation 
and questioning 
skills including all 
learners promote 
learning. Teacher 

Oral presentation skills 
and questioning are 
satisfactory, 
opportunities are 
missed to encourage 
contribution by more 
reluctant learners. 
Positive 
teacher/learner 
relationship facilitates 
progress. 

Ineffective or 
unenthusiastic 
delivery which does 
not engage learners, 
underdeveloped 
questioning strategies 
result in responses by 
the minority of 
learners. Poor 
teacher/learner 
relationship. 

h)  Support for 
individual 
learning needs 

Excellent support 
provided through 
differentiated 
resources and 
activities – 
extension work, 
structured group/ 
individual work and 
in-class customised 
support. In class 
support is managed 
effectively to 
promote learning 
(as appropriate). 

Good individual 
support evident 
through 
development and 
use of resources, 
activities and 
support in lesson. In 
class support is 
managed effectively 
(where appropriate). 

Some individual 
support evident 
through 
development and 
use of resources, 
activities and support 
in lesson (where 
appropriate). 

Insufficient or no 
support for some 
learners. Lesson 
resources and 
activities insufficiently 
developed or 
amended to meet 
different learning 
needs or levels 
and/or insufficient 
support in-class even 
though clearly 
needed. 

i)   Learning 
environment 
including health 
and safety 

Room layout varied 
to benefit activities 
and communication 
at different stages of 
lesson. Professional 
and safe learning 
environment with a 
strong emphasis on 
health and safety. 
Resources and wall 
displays support 
learning (where 
appropriate). 

Good 
accommodation well 
laid out and 
resourced. Learning 
is enhanced. 
Professional and 
safe learning 
environment with a 
good emphasis on 
H&S. Resources 
and wall displays 
support learning 
(where appropriate). 

Satisfactory 
accommodation which 
is safe. Does not 
hinder learning. Room 
layout does not 
enhance opportunities 
for student centred 
learning. 
Underdeveloped 
emphasis on health 
and safety. 

Inadequate for 
  

 

or 

 

 
practice/resources. 
May be insufficiently 
resourced or 
accessible. Hinders 
or prevents learning. 
(note, the lesson must 
be stopped if learners 
or teachers are at risk) 



 

 

i)   Management 
of Learning 

Highly effective 
group/ individual 
management 
including clear 
instructions, pace 
and structure, 
behaviour and 
professional 
standards. Lateness 
is dealt with in line 
with academy policy 
and addressed 
effectively in the 
context of the 
lesson. 

Good group/ 
individual 
management 
including clear 
instructions, pace 
and structure, 
behaviour and 
professional 
standards. Lateness 
is dealt with in line 
with academy policy 
and addressed 
effectively in the 
context of the 
lesson. 

Teacher provides 
adequate leadership 
and direction for 
learners to make 
progress however 
underdeveloped 
guidance and 
instruction and group 
management 
strategies lead to 
some learners not 
participating 
effectively. Lateness 
causes some 
disruption to the 
learning of others. 

Ineffective leadership 
and direction. 
Learners not always 
listening or responding 
or uncertain what they 
should be doing. 
Inadequate 
monitoring of H&S. 

k) Promotion of 
equality, 
celebration of 
diversity 

All teaching and 
reference material 
promote inclusion 
through highly 
effective use of 
diverse examples. 
Teachers and 
learners use 
inclusive language 
and terminology and 
demonstrative 
inclusive attitudes. 

All teaching and 
reference materials 
support inclusion 
through effective 
use of diverse 
examples. Teacher 
models good 
practice through 
use of inclusive 
language, attitudes 
and terminology. 

Teaching and 
reference material 
demonstrate 
knowledge of 
inclusion through use 
of some diverse 
examples. Learners 
use appropriate 
language and 
terminology and 
demonstrate 
appropriate attitudes. 

Little or no 
knowledge or 
awareness of 
inclusive learning 
principals. 
Inappropriate 
language, 
terminology used. 
Resources use 
stereotypical or 
inaccurate examples. 

l) Checks on 
learning in 
session 

Effective checking on 
individual learning 
using a wide variety 
of strategies 
throughout the 
lesson. Checks 
empower learners 
and include peer and 
self- assessment. 
Checks are related to 
needs and abilities of 
all learners and they 
understand what 
they need to do to 
improve. 

Good checking on 
individual learning 
using a variety of 
strategies 
throughout the 
lesson. Checks 
empower learners 
and include peer 
and self-
assessment. 
Checks are related 
to needs and 
abilities of all 
learners and they 
understand what 
they need to do to 
improve. 

Informal and formal 
learning checks 
enable the majority of 
learners to know how 
well they are learning. 
Some opportunities 
lost throughout 
session for learners to 
receive feedback on 
their individual 
progress against the 
objectives of the 
lesson. 

Insufficient and/or 
ineffective checks to 
monitor individual 
learners’ knowledge or 
progress. 
Learning checks do 
not provide 
sufficient individual 
feedback to 
learners. 

m) Assessment 
Feedback 

Highly effective 
formative and 
summative 
assessment 
programme is used 
to monitor progress. 
Effective written 
feedback which is 
constructive and 
positive and 
identifies areas for 
improvement which 
enables learners to 

  
  

 

Good verbal and 
written feedback 
which is constructive 
and identifies areas 
for improvement 
which enables 
learners to make 
progress. Clear 
assessment  
programme. 

Verbal and written 
feedback which 
identifies areas for 
improvement and 
enables learners to 
make some 
progress. Clear 
assessment 
programme. 

Insufficient and/or 
ineffective feedback 
which does not 
identify areas for 
improvement or 
enable learners to 
make progress. Lack 
of clarity for some 
learners on methods 
of assessment and 
programme of 
assessment. 



 

 

APPENDIX C: Graded Observation Outcomes 
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